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Abstract—Learning English as a Second Language (ESL) in

the context of English is indisputably complex. This requires
several types of human cognition, and includes other variables,
such as societal context and belief, social economic standing,
motivation, and learning strategies itself. Basically, in Malaysia,
learning English has been considered the second language and
has been taught in both primary and secondary schools for years
but there is still a big doubt regarding Malaysian ESL learners'
skills. Several studies also shown that Malaysian ESL students
are still displaying poor English abilities in addition to failing to
master the expected language for certain purposes. This work is
therefore mainly aimed to investigate the efficient language
learning strategies that used by 60 secondary school learners
from Klang in grasping the four major skills in English —
listening, speaking, reading, writing and vocabulary based on
their various primary school background (sk/sjkt/sjkc). For
that, a survey research design with a quantitative approach was
employed whereby the data was gained from a set of
questionnaires adapted from the inventory of Language
Strategy Use which Cohen, Oxford and Chi (2005) developed. A
total of 60 Form 1 students from diverse secondary schools in
Klang district situated in Selangor were the respondents of this
study. The results were analysed through descriptive statistics
by calculating frequencies and percentages. The study revealed
learners from different background use several language
learning strategies in order to become an effective language
learner. Therefore, teachers are suggested to analyse pupil’s
cultural background, belief, socioeconomic status, motivation
and interest so that they can include innumerable learning
strategies in their lesson plan.
Index Terms—: English as Second Language, Language
Learning Strategies, Language Skills, Sekolah Kebangsaan,
Sekolah Jenis Kebangsaan Tamil, Sekolah Jenis Kebangsaan
Cina.

. INTRODUCTION

Malaysia is a multicultural nation and three main ethnic
groups, namely Malay, Chinese and Indian, constitute
Malaysian learners. The students are introduced to the very
first language or dialect depending on their ethnicity
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Their first languages could be Malay, Mandarin, or Tamil, or
the family may choose their own preferred languages and
cultures to communicate, including Chinese dialects, Tamil
dialects, or any other native languages. However, when the
pupils start their formal primary education, the schools'
educational medium relies on the types of schools: National
or Vernacular type. The national type school uses Malay,
while the vernacular schools use either Mandarin or Tamil as
the instructional tool. The pupils learn English as an
additional language subject. In other words, two languages
are taught by pupils who attend the national school and three
languages by those attending the vernacular schools. As a
result, Malaysian pupils are either bilingual or multilingual.
According to Thang et al.(2012) amid a period of years of
formal English instruction, Malaysian pupils continue to be
hampered by mainly due to individual differences such as
personality, belief, motivation and the language learning
strategies used in learning English. One of the most important
factors which influence the acquisition of English language
among the Malaysian ESL secondary school learners is
differences in Language Learning Strategies used due to their
various background of primary school education. Language
Learning Strategies are the strategies used by means of
learners to improve their language abilities such as listening,
speaking, reading, writing, grammar and vocabulary. These
techniques may be exceptional from one learner to another
learner regardless of being in the same class and being taught
with the aid of the same instructor in schools. Although
language learning techniques vary from one individual to
another, it can be identified and uncovered to several range of
novices to help them to be successful language learners too.
Therefore, this study aims to investigate the language learning
strategies used by ESL secondary learners from national and
vernacular school background, (sk, sjk (t) and SIK (C). With
regards to the objective, this study aims to respond to the
question: What are the language learning strategies used by
ESL secondary pupils with various primary school
background (SK, SJK (T) and SJK (C)? and Which strategy
category is often used by the active students?
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Il.  LITERATURE REVIEW

A. Language Learning Strategies

Language Learning Strategies (LLS) are necessary
for learners and teachers to consider developing students’
language competency. Teachers tend to deal with a group of
students in the classroom at one time, but language learning
takes place differently in different individuals. For some
students, therefore, one learning strategy works while the
same learning strategy might not work for the other students.
Teachers and learners have paid a great deal of attention not
only to 'what to learn,’ but also to 'how to learn.' To
accomplish full language learning, the emphasis is usually on
developing learning strategies which teachers should be
aware of the variety of techniques involved in transmitting
their English knowledge to learners. For instance, teachers
can instruct the students well enough with good language
learning strategies. The first step to understanding this
strategy, however, is knowing what learning strategies are
about.

Language learning strategies have been widely
applied since the 1970's. The studies were essentially based
on factors such as learner skills, learning environment, race,
age, gender, learning styles, motivation and belief which
influence the learners learning strategies. One of the earlier
researches was done by Rubin in 1975. He described
strategies as "the techniques or tools, which a student may use
to gain knowledge". He also defined "successful language
learners” simply by looking at their strategies and
performance in learning. Meanwhile, Rigney (1978) defined a
learning strategy as "cognitive strategy" which is "used to
signify operations and procedures that students can use to
develop, retain and retrieve various types of information and
performance.” Later, Rubin (1981) did an investigation to
find cognitive strategies in second language learning and
became more acquainted with the differentiation between
direct and indirect language learning procedures. In 1987,
Rubin proposed language learning strategies as procedures
which lead to the improvement of the language structure
which the student constructs and shapes learning from that
point onward. She likewise suggested that language learning
strategies comprise of any arrangement of activities, steps,
plans, schedules used by the student in getting, storing,
recovering, and utilizing the information.

Besides that, Weinstein, Ridley, Dahl & Weber (1989)
explained that learning strategies are behaviours and thoughts
that a learner engages in during learning and are intended to
persuade the process of encoding the learner. Oxford and
Crookall (1989) described language learning strategies as the
learner's steps to assist in acquiring, storing, and retrieving
information. They noted that techniques can be deliberately
used, but with practice they can also become repetitive and
automatic. According to Oxford (1996), LLS refers to the
approaches used by learners to acquire new knowledge in

/"
/
N{t;tﬁggly

[

42

order to turn it into a more efficient and fun experience, and
those who use appropriate learning strategies are autonomous,
innovative and dynamic. Adding to that, Scarcella & Oxford
(1992) described strategy as performing a series of tactics
used to achieve some aim and learning strategy as a chain of
learning-related to acts. Hall (2001) has the similar idea of
learning strategies as goal-oriented actions that the learners
used to mediate their own learning.Meanwhile, Cohen (2011)
consented with Oxford's ideas that the objective of language
learning strategies is to establish learning, perform with
specific tasks, deal with various issues, make the learning
process easier, faster, and more exciting, and offset a learning
deficiency. The concept focuses more on learners' purpose
and preference in using language learning strategies.

Oxford (1996) classified Language Learning Strategies (LLS)
by six categories: memory, cognitive, compensation,
metacognitive, affective, and social. Oxford (1996) stated that
learners who often use the memory technique tend to learn by
using imagery and grouping because this can enable them to
remember details. At the other hand, learners who favour the
cognitive approach like taking note of the knowledge they
have got, practicing, and evaluating it. Meanwhile, learners
who opt for the compensation strategy usually use strategies
of conjecture and rephrasing to get to know the new
information. Meta cognitive users, on the other hand, enjoy
tasks such as self-monitoring, concentrating, and preparing
for a task or project as these tasks allow them to recall,
interpret and synthesize the information they have gained.The
affective strategy refers to self-encouragement, as it consists
of learners optimally managing their emotions and attitudes.
Pupils using the social strategy enjoy communicating with
their fellow classmates and interacting dynamically with
others. According to Chang & Liu (2013), Oxford's LLS
classification is one of the most detailed system to date. This
inventory has been extensively used to collect data for
numerous studies around the world.

Type Primary Strategies Secondary Strategies

Direct Strategies 1. Memory strategies A. creating mental linkages
B. applying images and sounds
C. Reviewing well

D. Employing action

2.Cognitive strategies A. Practicing
B.

messages.

receiving and sending

C. Analysing and reasoning
D. Creating structure for input

and output

3. Compensation Strategies A. Guessing intelligently
B. Overcoming limitations in

speaking and writing

Indirect Strategies 1. Meta Cognitive Strategies A. Centring your learning
B. Arranging and Planning your
learning

C. Evaluating your learning

2. Affective Strategies A. Lowering your anxiety
B. Encouraging yourself
C. Taking your emotional

temperature

3. Social Strategies. A. Asking questions

B. Cooperating with others

C. Empathizing with others

Table 1: Oxford's Language Learning Strategy System (Oxford,1990)
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A. Research Design

This study employed a survey research design with a
quantitative approach. A quantitative research, according to
Creswell (2017) is a type of research that explains phenomena
by gathering numerical data which are analysed using
mathematical methods. A questionnaire consisting statements
related to language learning strategies based on four language
skills which are listening, reading, writing and vocabulary
speaking. The questionnaires were adapted from the
inventory of Language Strategy Use which Cohen, Oxford
and Chi (2005) developed. These questionnaires are
constructed in a Google form and sent by the respective
school teachers to the students to answer via Whats-app.

METHODOLOGY

B. Sampling

The samples of this study were chosen based on random
sampling looking into the student’s availability. Moore and
McCabe (1993) stated that random samples are
acknowledged as the best evidence for decision-making and
minimizing bias. This study involved 60 Form 1 students from
three different secondary schools in Klang district. From the
60 form 1 students, 20 students are from the background of
SK primary school, 20 students are from SIK(T) background
and the other 20 students are from SJK (C) background. The
reason why Form 1 students are selected for this study is
because they are the latest intake to the secondary schools
from SK, SJK(C) and SJK(T) primary schools in Klang.
Adding on, specifically 20 students were chosen to get best
evidence and accurate data.

C. Instrument

This research was conducted by administrating a
questionnaire to randomly selected Form 1 secondary school
students. The questionnaire adapted from the inventory
developed by Cohen, Oxford and Chi (2005). Due to the
proven reliability of this inventory in terms of validity there is
no doubt.  The questionnaire was divided into various
language learning skills such as listening, speaking, reading,
writing and vocabulary. The first skill listening contains 28
statements, speaking 18 statements, reading 12 statements,
writing 10 statements and vocabulary 16 statements related
language strategies used by the students. Students are
required to select either always, sometimes or never in
practising those strategies.The reliability of all questions in
SILL questionnaire for all participants were very high and, in
this study, the scale’s Cronbach Alpha reliability coefficient
was also found as (o = .89 This shows that the scale can be
used as an effective and consistent measurement instrument.

D. Data Collection Procedure

When conducting the studyan online survey consisting a set of
questionnaires was sent through Google Forms in order to
perceive student’s preferred language learning strategies and
all 60 students were given the same set of questionnaires. Due
to the pandemic, it was carried out during the Movement

/"
/
N{t;tﬁggly

[

43

Control Order period so all the students were contacted
through social network and was asked to complete the google
doc. The survey in the google doc was evolved from the
inventory that Cohen, Oxford and Chi (2005) developed. The
survey was split into different learning areas including
listening, speaking, reading, writing and vocabulary.

E. Data Analysis

Study results were analysed by percentage sumthrough
Statistical Package for the Social Science (SPSS Ver.21). The
research questions of this study were measured with
descriptive statistics to identify students preferred language
learning skills. The results of the analysis are presented

through the count of percentage and projected in table format.
The table displays the percentage of respondents based on
how accurate the statements characterise their
ability-dependent experience of language learning methods as
if it is desired or desired least. The table results were
explained and discussed later on the language learning
methods and attitudes of effective language learners.

IV. FINDINGS

The findings of the research were discussed under four types
of language skills which are listening, speaking, reading,
writing and vocabulary. Discussion of strategies preferred the
most and least are further discussed in the discussion
section.Table 4.1: The most preferred strategy based on skills
by SK background ESL secondary pupil.

Skills Most Preferred

Strategy (Item)

No Percentage | Strategy

| sometimes decide
to pay special
attention to specific

Listening Metacognitive

5% strategy
language aspects; for
example, the way
the speaker
pronounces certain
sounds.

Speaking | regularly seek out 75%
people with whom |

can speak English

Metacognitive
strategy

language.

| make a real effort 75%
to find reading

material that is at or

Reading Metacognitive

strategy

near my level.

Writing I plan how | am 70%
going to write an
essay, monitor to
see how my writing
is going, and then
check to see how

well | wrote what |

Metacognitive
strategy

wanted to.

Vocabulary | | often analyse 75%
words to identify the
meaning of a part or
several parts of

them.

Cognitive
strategy

Table 4.1: The most preferred strategy based on skills by SK background ESL secondary pupil
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Based on table 4.1, it can be concluded that the most
preferred language learning strategy for SK background ESL
secondary pupils is Metacognitive strategy. For listening 85%
of the respondents agreed that they pay attention to the
language aspects. For the speaking skill 75% of the
respondents stated they regularly seek out people whom they
can converse the language. Another 75% of respondents
agreed they make effort to find a reading materials base on
their proficiency level. As for writing nearly 70% of the
respondents agreed that they arrange and plan their essay to
evaluate their writing. Lastly, for vocabulary 75% of the
respondents agreed that they analyse words to identify the
meaning.

Xa | Skills Alust Prefered SIrategy Pereemtage | Strategy
(Item)

L | Livtenimg I kewp practcing all e L | otV drabegy
sounds m English language
unia] [ am comfortable with
them

1. 1 Spraking 1 Dregularly seek out people [ 70% T Metcognive itralegy
with whom | can speak
Englnd lasgpaage

3 | Reading | Tafen read for pleastire m L 1 Metscogmitre strategy
Engluh lisgange

4. | Writimg When 1 cannot think of the | 63% Compensation strategy

corTect eXpreviaen 1o wiale
1 msually find a different
way io expeess the idea forg
exuEale | use 3 wWsdEnEm
or describe the sdea
5. | Vocabulary | 1often pay attemtion to the B [ Metacogmiine stralegy
seructure of past of e

ward o all of it

Table 4 . The most prederred strategy based oa salls by ST based E5L secondary pupils

From the table 4.2, it can be concluded that the most
preferred language learning strategy for SIKT background
ESL secondary pupils is also Metacognitive strategy. They
apply metacognitive strategy for speaking, reading and
vocabulary. Around 75% respondents agreed that they always
pay attention to the structure part of the word, 70% responded
they regularly seek out people whom they can practice or
converse the language and 65% agreed they often read for
pleasure. On the other hand, 80% respondents use cognitive
strategy to practice their listening skill and 65% apply
compensation strategy to overcome limitations in writing.

/
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No | Skills Most Preferred Strategy Percentage | Strategy

(Item)

1. | Listening T ask the speaker to slow 60%

down if T think she / he 1s

Metacognitive strategy

speaking too fast for me

I will look for a different way | 50 %

~

Speaking Compensation strategy
to express the 1dea; for
example, I use a synonym or
describe the 1dea or object I

want to talk about

3. | Reading Tusually guess the 45 % Compensation strategy
approximate meaning by
using clues from the
surrounding context

‘When I cannot think of the 55 %

4. | Writing Compensation strategy
correct expression to write, I
usually find a different way to
express the idea; for example,
T use a synonym or describe

the 1dea

5. | Vocabulary | Ioften pay attention to the 40% Metacognitive strategy

structure of part of the word

orall of it
Table 4.3: The most preferred strategy based on skills by SKJC based ESL secondary pupils

Based on table 4.3, it can be concluded that the most
preferred strategy for SIKC based ESL secondary pupils is
Compensation strategy. They apply compensation strategy for
speaking, reading and writing. 55% of the respondents agreed
that they use synonyms to describe idea in writing, 50%
agreed they will look for a synonym to describe their idea
while speaking and lastly, they also use clues from the
surrounding context to guess the approximate meaning when
reading. On the other hand, for listening 60% agreed that they
will ask the speaker to slow down if they think it’s fast for
them to catch up. For vocabulary 40% agreed that they use
metacognitive strategy which is they often pay attention to the
structure of part of the word.

As overall finding for the most preferred strategies,
there are some similarities when it comes to SIKT and SIKC
based ESL secondary pupils especially when it comes to the
writing and vocabulary learning strategies where they tend to
find a different way to express the idea for writing in English
by using a synonym or describe the idea. They also seem to be
paying more attention to the structure of part of the word or all
of it. Meanwhile, the SK based ESL secondary pupils prefer
to be more systematic when it comes to writing in English
because they first plan on how to write an essay, monitor the
process of their, and then check to see how well they have
written as what they wanted or planned earlier. They also
prefer to analyse words to identify the meaning of a part or
several parts of the words when it comes to vocabulary.
Therefore, it is obvious that the SK based ESL pupils are
more organize and clear about the procedures of writing and
usage of vocabulary compared to the SKJT and SIKC based
ESL secondary pupils. Therefore, the secondary school
teachers should be aware that a proper guide on the process of
writing an essay is needed at secondary level as the students
from the national type of pupils are noticeably struggling
when it comes to drafting an essay.
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No | Skills Least Preferred Strategy (Item) Percentage Strategy
1. | Listening I listen for word and sentence stressto | 60% Cogmitive No | Skills Least Preferred Strategy (ltem) Percentage Strategy
see what English speakers emphasize strategy 1. Listening | usually draw on my general 80% Cognitive
when they speak background knowledge in an effort strategy
2. | Speaking T often ask the person I'm talking with | 65 % Social to get the main idea.
to help me out strategy 2. Speaking | may well say new expressions 80% Cognitive
3. | Reading Tusually make predictions as to what 60% Compensation repeatedly to myself in order to strategy
will appear next n the text strategy practice them.
4. | Writing I frequently take class notes m English | 50% Cogmitive 3. | Reading I make a real effort to find reading | 70% Cognitive
language strategy material that is at or near my level. strategy
8. Vocabulary I sometimes use rhyming to remember 65 % Memory 4. Writing 1 often try to write different kinds of | 70% Cognitive
e strategy texts in English language (e.g., strategy
Table 4.4: The least preferred strategy based on skills by SK based ESL secondary pupils personal notes, messages, fottors;
and course papers).
5. | Vocabulary | sometimes visualize the spelling 80% Memory
of the new word in my mind. strategy

Based on table 4.4, we can summarize that the least
preferred strategy based on skills by SK based ESL secondary
pupils is Cognitive strategy. 50% of the respondents agreed
that they never take notes for writing in English Language
class where as 60% agreed that they listen for word and
sentence stress to see what English speakers emphasize when
they are speaking. On the other hand, memory and social
strategies are also least preferred by respondents from SK.

No | Skills Least Preferred Strategy (Item) | Percentage Strategy
1. | Listening | regularly attend out-of-class 65% Cognitive
events where the English language strategy
is spoken.
2. | Speaking | usually avoid topics | don't have | 76% Compensation
language for. strategy
3. | Reading | make a real effort to find reading | 55% Cognitive
material that is at or near my level. strategy
4. | Writing | usually look for ways to get 65% Social
feedback from others, such as strategy
having my peers put the text in his
I her own words, and then |
compare it to my original version.
5. | Vocabulary | may well practice new action 5% Memory
verbs by acting them out. strategy

Table 4.5: The least preferred strategy based on skills by SUKT based ESL secondary pupils

Findings in the table 4.5 illustrated that the least preferred
strategy based on skills by SIKT based ESL secondary pupils
is also Cognitive strategy. 65% of the respondents agreed that
they do not attend out of class events where the English
language is spoken. As for reading skill, 55% agreed that they
don’t make a real effort to find reading material based on their
level. Meanwhile, for speaking 75% agreed they don’t avoid
any topics that they don’t have language for. Lastly, 65% of
respondents stated they do not prefer feedbacks from their
peers for their writing skill.
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Table 4.6: The least preferred strategy based on skills by SIKC based ESL secondary pupils.

From the table 4.6, we can summarize that the least
preferred strategy based on skills by SJKC based ESL
secondary pupils is also Cognitive strategy. 80 % of
respondents agreed that they do not draw general background
knowledge in an effort to get the main idea while listening.
For speaking skill 80% of respondents stated that they do not
repeat any new expressions that they learnt in order to practice
them. In addition, 70% respondents agreed that they do not
make effort to write in various kind of texts in English
language. For reading skill, 70% responded that they do not
try to find any reading material near to their level. Lastly, for
vocabulary 80% of respondents agreed that they do not
visualize spelling of the new word in their mind. From the
findings for the least preferred strategies, it is found that most
of the ESL secondary pupils either from SK or SIKT or SIKC
background do not prefer cognitive strategies. They mostly
preferred metacognitive and compensation strategies. Cohen
(2014), in his study found that successful learners widely used
metacognitive strategies. But it is quite worrying to find out
that most of the ESL secondary pupils are leastpreferred some
of the good strategies for writing such as to write different
kinds of texts in English language, take class notes in English
language and look for ways to get feedback from others, such
as having my peers put the text in his / her own words, and
then compare it to their original version. These strategies can
help the students to reduce their anciently when comes to
writing essays during examination and at the same time it
helps them to improve their writing skills. Therefore, teachers
in secondary school should try to encourage students practice
writing blogs and journals as students basically prefer to write
for pleasure then academically.

V. DISCUSSIONS

Based on the survey conducted, it has been identified
that the learners use various language learning strategies in
order to become a successful language learner. Although
different language learners preferred different language
learning strategies, there are some strategies that are
prominent among successful language learners.
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Among the three schools it can be concluded that
ESL secondary pupils from SK and SIKT background mostly
preferred metacognitive strategy. O’Malley et al. (1985)
stated that metacognitive is an expression to indicate an
executive function, strategies which involve planning for
learning, thinking about the learning process as it is taking
place, observing of one’s production or comprehension,
correcting your own mistakes, and evaluating learning after
an activity is completed. Based on O’Malley’s classification,
advance organizers, directed attention, selective attention,
self-monitoring, delayed production, and self-evaluation are
included among the major metacognitive strategies. This
strategy is clearly seen among the successful language
learners in this study from SK and SIKT background. On the
other hand, most preferable strategy among ESL secondary
pupils from SJKC background is compensation
strategy.Compensation strategies as language
problem-solving techniques consist of various mental or
physical activities carried out by students to resolve any
language learning problems they encounter, and are divided
into guessing intelligently and overcoming limitations in
speaking and writing (Oxford,1996). SJKC background
students apply compensation strategies to compensate for
limitations in speaking and writing.

However, according to the survey cognitive strategy
was the least preferred strategy among ESL secondary pupils
from all three school. According to Brown (2007), cognitive
strategies are more limited to specific learning tasks and they
involve more direct manipulation of the learning material
itself. These strategies refer to procedures and activities
which learners apply to improve their ability to learn or
remember the materials, and solve the problems, especially
those actions which learners use with specific classroom
tasks.

To sum up, to teach language learning strategies,
educators have to analyse pupil’s cultural background, belief,
socioeconomic status, motivation and interest. Teachers
should also include various learning strategies in their lesson
plan. Successful language strategy training should be explicit,
and learners are told exactly which behaviours are likely to be
helpful. Blind training, where students are led to strategies
without understanding is less successful.

VI. CONCLUSION AND RECOMMENDATION

In short, we can draw a conclusion from this study that there
have been numerous stated language learning strategies used
by the students in order to acquire the language. It is
significant that language teachers should be made aware of
the strategies that are important for students’ language
learning, and thus students should be visible to various types
of strategies that can be practically used in language learning.
As suggested by Nguyen (2008), there is some basic
principles that can be incorporated in teaching and learning
strategies in order to boost student’s acceptance in using the
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strategies. A few recommendations have been drawn based on
that. Firstly, recreation of this study should be measured
nationwide, with diverse age groups and bigger sample size.
Secondly, casual relationship research is required so as to
comprehend the relationship between the use of language
learning strategies and the background variables affecting
strategy use. Next, it is important to find out ESL teachers
‘mindfulness and insight of language learning strategies. Only
when these teachers are aware of and have knowledge of
language learning strategies, they would be able to aid the
students with the needed or specific strategies. Finally,
teaching materials could advocate the use of strategies. This
can be seen in Ellis and Sinclair ‘s (1989) book on aiding
students to learn English.Henceforth, students should be able
to see the reason and use the strategies efficiently to boost
their aptitude in the language
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